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ISSUE EXPLANATION RESULTS METHODS continued

According to Brenda Allen (2011) research has shown that Table 1 included the number of males and females We looked for: how many times men and women
"teachers favor males over females by calling on them present in the class, then the number of times the teacher volunteered and raised their hands and how many times men
more in class and engaging with males more often than called on a student who volunteered information (by and women were called on when they were not
females" (Allen, 2011, p. 50). This act contributes to the raising their hand), and the number of times the professor volunteering. We used tally marks to track our observations.
stereotype and belief that males are superior to women in called on a student who was not volunteering information. While tallying voluntary responses we noted how many of
school and in the workplace. The act of calling on males A student could be called on/ volunteered more than each gender raised their hand. When tallying non-voluntary
more than females tends to be done subconsciously, but once. we documented which male or female was called when their
might have a subconscious influence on the students hands are not up.
themselves, causing the students to engage and believe Our results have been calculated in the form of ratios. The
in gender separation, gender privileges, gender total of number of males to females is 2/3, the number of f we find gender bias in the results, such as if one gender
discrimination, and gender power. male voluntary to female voluntary is 4/5, and the number volunteered more than the other, we will avoid over-

of male non-voluntary to female non-voluntary is 5/6. generalizing by not assuming “that (our) findings are
Dietert and Dentice found that coworkers as well as upper necessarlly true for every person within the group or every
management do not address transgender people in person in a society” (Purdue OWL, 2014). We recognize that
conversation and use the wrong pronouns (2009). This our findings may not be true of every class at Manchester
article shows that gender stereotyping and gender _Un'versity, especially because we are not using triangulation
discrimination does happen in the real world, causing In our research.

anxiety and stress. Teachers also have a tendency to
victimize gender-nonconforming students as gender g 12
stereotypes play a big role in the classroom. “Youths who
are victimized for cross-gender behavior are at
heightened risk for additional negative outcomes,

While Allen (2011) states that teachers call on males more
than females in the classroom and offers “them more

ncluding depression, substance abuse, truancy, social 12 15 criticism, praise, help, and correction” (Allen, 2011, p. 50),

Isolation, hopelessness, and violence” (Pauletti et al, 2014, we did not find this to be true. During our observa_ttlon, we
D. 843). found that females volunteered answers to contribute to

class discussion 15 times compared to males volunteering
5 o 12 times. For involuntary answers (meaning the professor
called on specific students), females were called on 6
times and males 5 times. According to this data, females
offered their answers and were called on more than
males.

Conseguently, we wanted to explore unconscious gender
bias In the classroom. We noted how many times our
professor called on males and females and also If the
comments are voluntary (students raised their hands) or

iInvoluntary (professor called on them). METHODS
We used participant observation to help detect gender

classes, because the ratio of males to females the

Allen, B.J. (2011). Difference matters: Communicating social identity. (2nd bias, because this method highlights “rules and norms that Intercultural class was 8:12. This means that there were
ed.). Long Grove, IL: Waveland. are taken for granted by eXperIenced partICIpantS or fewer males for the teacher to call on, which p|ayed a

Dietert, M., & Dentice, D. (2009). Gender identity issues and workplace cultural insiders” (Guest et al. 2013. pb. 77). : : :
discrimination: The transgender experience. Journal of Workplace ( | P ) partin the female data being higher than_ th_e males. The
Rights, 14(1), 121-140 | data encouraged us to explore gender bias in other

Guest, G., Namey, E. E., & Mitchell, M. L. (2013). Participant observation. In We totaled the number of men and women present in the classes and the workplace. We want to encourage
Collecting qualitative data: a field manual for applied research (pp. ClaSS, In order to note If the class Is mOStly one gender. This peOp|e to Stop “thinking under the influence of the
75-112). Thousand Oaks, CA: Sage. : : . . .

Purdue University Online Writing Lab (OWL). (2010). Analysis. Retrieved COUld.a.ffeCt the results by showmg gender bIaS.When domlnan_t beliefs or st_ereotypes (A”en’ 2011, P. 9) and
November 10, 2014, from there Is just a stronger presence of that gender in the class. engage in conversation equally.

https://owl.english.purdue.edu/owl/resource/559/08/
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